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Abstract 
We are concerned about the signals received from school inspectors, principals, mentors and parents related to the 
difficulties of integration of nearly 35% of the teachers in pre-school and primary school who are at the beginning of their 
professional activity. We initiated a consultation with those mentioned above, but also with experts in the educational sciences 
from the educational system of Brasov county. Our hypotheses concerning this situation were: the criteria for selection of 
candidates for teacher training programs for pre-school and primary school teachers; the consistency and management of 
teaching practice; the impact of certain projects on the skill set of beginning teacher.  
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The training model for the teaching career proposed by the university is primarily quantitative and considers 
both the academic and the professional component, which creates a double problem: 1) return to a training reduced 
to two juxtaposed referential – subject matters and practice; 2) separation between the academic and the 
professional training (see the current methodology for obtaining the definitive degree in teaching, where the 
university training is assessed, after one year, by the county school inspectorates, through committees made up of 
pre-university teachers, ignoring when calculating the average grade points of the exam the only marks granted by 
the inspectors after the inspections prior to the written exam and also that the written exam is a national one, while 
 
 
* Corresponding author 
E-mail address: palasan53@gmail.com 
 
© 2015 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
Peer-review under responsibility of The Association “Education for tomorrow” / [Asociatia “Educatie pentru maine”].
931 Toader Pălăşan /  Procedia - Social and Behavioral Sciences  180 ( 2015 )  930 – 936 
the training curricula is proposed by universities and approved / accredited by RAQAHE).  
Reflection on the issue of teacher professionalization allows us to promote a more complex vision, which can 
be divided into two levels and five topics. The two levels are: a) the logic level: overturning the logic of the 
university in favour of the logic of developing professional practice (practice "beats" theory!); b) the methods of 
training level - orientation towards traditional training methods and forms for various categories of teachers ("do 
like me"!) and the five topics are: 1 – the specialty competences are not limited to the knowledge acquired at 
university, they must be expanded, supplemented, linked to other subject matters; 2 - the teacher's role is not limited 
only to teaching, he should be able to behave as a lucid, responsible subject, who is aware of the educational, social 
and ethical stakes; 3 - training must take into account the diversity of ways to practice this profession and thus 
develop future teachers’ capacity to adapt; 4 – the training plan shows the complexity of the work itself, so it must 
lead to solving an urgent problem, to prepare the capacity to deal with conflict and deadlock; 5 - the ethical 
dimension of the profession must facilitate reflection in the training process.  
Our investigative demarche materialized in three focus groups that aimed at novice primary and pre-school 
teachers’ competences - one with teachers and principals from kindergartens and primary schools, the second with 
school inspectors, experts in educational sciences and parents, and the third with experts in educational sciences, 
practice mentors and third year students from the preschool and primary school pedagogy study programme, from 
Brasov county - converge in the same direction: preschool and primary school beginning teachers are less 
competent, on the entire range of activities a teacher must accomplish during the school year, when compared to the 
pedagogical high-school graduates’ level of skills when they started teaching. We have outlined several hypothesis 
for this situation: a) college entrance selection in the latest period (ten years) done without any eliminatory or 
knowledge test; b) the discontinuity in the curriculum between secondary school and the first cycle of studies in 
terms of content for several subject matters (Grammar, History, Geography, Music, Drawing) for more than 70% of 
students from the first cycle of studies in the last decade has negative effects both on the learning the specific 
approaches in teaching specialty and on their general culture; c) students’ teaching practice does not cover the whole 
typology of practice and managing student’s professional development is less rigorous as concerning the 
collaboration between didactics teachers and practice mentors. 
 The focus groups were constructed based on the following selection criteria: a- relevant experience in 
relation to the research topic; b – subjects’ homogeneity: status, occupation, education level, etc., which allowed free 
expression and highlighted a range of different experiences in this occupational category. The objectives focused on 
collecting data concerning experiences, beliefs, values and attitudes related to beginners teachers’ level of 
competence and on outlining solutions for improving or respectively, training skills able to ensure a high 
professionalism during the teachers’ training. The structured interview guides focused on the following issues: 1- 
complementarity between the cognitive and the socio-emotional and artistic (musical) components in the teaching 
activities of preschool and primary school teachers; 2- The consequences of certain discontinuities in the curriculum 
content in the upper secondary school (Grammar, History, Geography, Music, Drawing, etc.) on the assimilation of 
their didactics for teaching in kindergarten and primary school; 3- The risks of selection / admission to faculty only 
on the criterion of the baccalaureate results, without asking for vocational evidence (artistic, physical); 4- The 
difficulties arising from current regulations regarding the conditions that must be met by pre-university teachers (to 
have a PhD) to guide students’ teaching practice; 5- To what extent, the continuing education programmes 
contribute to the formation of transversal competences; 6 - The inspectors’, school principals’ and parents’ 
satisfaction level as concerning beginner teachers' professional qualities; 7- The opportunities and strategic 
perspectives of a consortium between universities and high schools for pedagogical training; 8- The importance of 
organizing joint trainings for the university teachers and the mentors of students’ practice in pre-university 
education.  
 In the pre-sessions of the focus groups, we insisted on convincing participants that we are interested in the 
diversity of their experiences and opinions, not in consensus, and that we want to prevent the manifestation of 
certain psychological phenomena that may affect validity, such as compliance and self-censorship. 
The participants to the focus groups mentioned above have highlighted some difficulties of agreeing on the 
principles that the design and implementation of the initial professional training encounter and have to overcome:  
- Building a culture of educational actors for the departments and schools in which the teaching practice takes 
place;  
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- Articulation of different (specialty, didactic, pedagogical) competences / knowledge in training by the 
structures from the university and pre-university levels;  
- Alternation of trainings by the algorithm: theoretical - practical - theoretical - improved practical training;  
- Developing a common culture of learning the teaching profession;  
- Reducing disturbances of curricular, administrative, methodological and financial nature. 
Our research was finalized by implementing projects that were meant to be answers to issues relating to initial 
teacher training. Out of these, the most important seem to be:  the Summer school for musical education of pre-
school and primary school teachers; the Consortium between the F.P.S.E – A. Mureşanu High-school and C. 
Brâncoveanu High-school (both having a pedagogical specialty); the Mentor/disciple - apprenticeship model in 
teacher education. 
I. The Summer School for musical and socio-emotional education of pre-school and primary school teachers is 
a project organized by the Faculty of Music, the Faculty of Psychology and Educational Sciences and several 
schools and kindergartens from Braşov county. 
The project aims to develop artistic skills, particularly the musical ones and socio-emotional competences in 
teachers in two career stages: a) the debut stage, with 1-3 years of classroom experience; b) the professional 
maturity stage, with 4-11 years of professional teaching.  
The project programme has a modular design: a module on the psychology of building and communicating 
emotions and interpersonal relationships, accounting for one third of the time allotted, including courses and 
applications, and two modules of musical education (an introduction in music, focusing on children's music and a 
practical module, regarding the manufacture and use of musical instruments)  
The themes of the first module, psychology of building and communicating emotions and interpersonal 
relationships, concern: emotional intelligence (conceptual framework); models of emotional intelligence; 
relationships between emotional intelligence and various aspects of mental life; characteristics of children and adults 
with high emotional intelligence; dynamics of emotional intelligence; educational programs focused on developing 
emotional intelligence; provocative exercise for emotional intelligence education.  
The trainers in this module aim:  
- To offer support strategies for the harmonious growth of children through developing and improving 
different skills - from logical and analytical thinking to creativity, spontaneity and skills through which students 
learn how to get rid of anxiety, shyness and inhibitions;  
- To offer teachers techniques of training children’s way of relating with adults and with other children, to 
develop in children behaviours, attitudes, verbal and non-verbal language both in interaction with other children and 
with adults. This confirms the fact that by using techniques adapted to their level of understanding, children will 
assimilate the information needed to complete the essential components of their personality;  
- To initiate teachers in psycho-emotional development techniques, that help to increase self-esteem. It is 
known that self-confidence is one of the most important ingredients for success and for this reason this course 
provides methods and techniques by which teachers can create appropriate contextual situations for students to build 
up confidence, to develop problem solving skills and to tackle frustration.  
These trainees’ skills are trained to capitalize the potential of games, stories, imagination exercises, etc., skills 
acquired in the SelfKit continuous training programme. These applications allow children to discover and talk about 
their qualities, to accept themselves as they are and to plan actions to fulfil their dreams.  
The two modules of musical education include: art classes (playing musical instruments, drama, painting) 
aimed at learning children’s personal development techniques through increasing self-confidence, overcoming 
barriers of communication, developing teamwork skills and improving creativity and expressiveness in the attitudes 
and language. The first module focuses especially on teaching games and improvisation in musical education 
classes, on the repertoire of songs for the musical pre-notation and notation stages, on the fundamental concepts of 
musical and emotional education; the second module focuses on the manufacture and use of pseudo-instruments for 
the rhythmic development of children.  
For the design of this project, aimed to increase the professionalism of teachers in two distinct, but 
complementary areas, we took into account the generative model of training teachers’ skills, model that illustrates 
the following idea: the axis general competences - specific competences - content units is one that provides 
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interactive, dynamic and functional relationships between the socio-affective personality features and the aesthetic 
and artistic ones necessary for the complete development of children and youth. Thus, a general competence is 
usually achieved through more specific competences and a specific competence can be versatile, contributing to 
more general competences. The content units are means, tools, selected to achieve specific competences. 
In our demarche, we took into consideration the following principles for building high professionalism in 
initial training:  
1. The principle of continuity in the professional development;  
2. The principle of a personalized path for the student, which concerns, on one hand, the technical problem of 
adapting training plans to students’ heterogeneous needs and, on the other hand, the pedagogical principle 
that engages and empowers students in building their skills and professional identity;  
3. The principle of integrating the training course – implies that the training institution operates on two levels:  
- Integration in the network of places where training is accomplished;  
- Establishment of teams of pluri-categorical trainers both in the training centres and in schools.  
The integrated training consists of the implementation of the following interactions:  
- The interaction between the individual and the collective dimensions of the training;  
- The interaction between different types of knowledge;  
- The interaction between pure theoretical and pure practical trainings, their alternation being the 
fundamental principle of a professionalized training.  
4. The principle of a common culture aims on one hand, at the creation of a culture of cooperation between 
educators by promoting collaboration among teachers who teach the same class or at the same level of study, by 
developing projects by teachers of the same subject matter or by implementing a correlation between different 
school cycles. This is, on the other hand, the main stake, the emergence of a teaching identity based on specific 
professional practices, on common responsibilities and values of the consortium partners. However, it is 
important to keep in mind that:  
- The joined training does not mean a unique training for all, nor does it aim at a uniform culture or identical training 
times;  
- The common culture is built around three themes: a) the student and his course of learning; b) the teacher – a 
responsible actor in the educational system, c) his tools and techniques;  
- The common culture results from a joined and not a general discourse regarding learning.  
- After 1993, the common culture and common training will be subject of accusation of the policy makers.  
- The specific traits of the professions in the educational field are increasingly evidenced by the more frequent use of 
two phrases: "Trainings not exclusively centred on teaching subject matters," "training areas other than a subject 
matter";  
- The openness to research is a fundamental stake to the professionalism of the teaching staff.  
The Consortium between the Faculty of Psychology and Educational Science – A. Mureşanu High-school and 
C. Brâncoveanu High-school (both having a pedagogical specialty) has as central theme the Mentor / disciple 
apprenticeship model in teacher training.  
  The main objectives of the partnership are:  
1. Improving the training of teachers, students and pupils attending study programmes in the field of 
educational sciences 
This objective aims to:  
- Organize methodological activities, for teachers from both institutions, together.  
- Deepen knowledge and enable acquiring of new skills, set in the pre-university and university 
curricula, by placing students in real training and educational situation, offering them the possibility to 
train their abilities of managing work relations;  
- Raise students’ and pupils’ motivation for their theoretical and practical training, through a better 
understanding of their future profession;  
- Prepare graduates for the labour market through the acquisition of practical experience during their 
pre-university or university studies;  
- Strengthen the role of the partner company in students’ professional training:  
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o establishing a permanent dialogue between the company and the university / college / 
department / research centre; 
o presentation of the company’s present needs in terms of training activities for students;  
- Facilitate the access to quality education for all pupils and students;  
- Optimally use material, human and financial resources owned by the schools and / or obtained in 
common;  
- Broaden the learning opportunities for students and pupils;  
- Improve the quality of the educational services by adapting them to the students’ needs and options 
(school curriculum adapted to the needs of the particular schools that are part of the practice units);  
- Develop curricular and extracurricular programmes in schools;  
- Collaborate for the specializations / qualifications involving combined skills;  
- Collaborate to ensure quality through benchmarking, sharing of best practices within the network and 
with schools from other parts of the country, especially concerning the implementation of quality 
assurance, student-centred learning, students with special needs, developing learning materials, etc.  
 
2.Development of research - development - innovation  
   This objective aims to:  
- Develop joined common marketing actions on the educational services market;  
- Diversify the offer of educational services through programmes of performance stimulation, of early 
education, of achieving the "School after school" programme, of adult training, contracting services for local 
businesses and communities (e.g., education, research, consultancy, etc.). 
- Promote interdisciplinary collaboration to foster innovation and skills training for sustainable development 
in the knowledge society;  
- Investigate the education and training needs of a sector or territorial area of common interest and to make a 
coordinated planning of the offer, on medium and long term, for optimal coverage of the identified needs;  
- Achieve coordinated actions to meet students’ needs of guidance and counselling; 
- Cooperate in the county to offer specialized care, counselling and support for families of students at school-
drop-out risk;   
- Increase the activity in alternative educational systems through: continuous training, distance learning, part-
time training - speciality courses, technical assistance, scientific consultancy, etc.  
 
 General activities in the partnership:  
- Accepting students to practice in school and place them in real work situations; monitoring the activity both 
by the professor and the designated person from the company.  
- Mutual promotion of partners’ curricula by organizing visits to partner institutions and through information 
posted on their websites.  
- Participation of the qualified school staff to the practical training of students.  
- Schools may suggest themes for undergraduate and dissertation papers.  
- Participation, at the invitation of the faculty, of schools’ representatives, with advisory but non-voting or 
evaluative rights, in committees for granting the bachelor’s degree.  
- Providing detailed information on the future graduate’s profession.  
- The opportunity for the school representatives to participate, with an advisory role, in developing and 
updating school curricula and university syllabuses.  
- Continuous training of school staff within the university, in accordance with regulations as well as offering 
assistance to the company in developing training programs.  
- Providing technology transfer and creating conditions for technological innovation by the possibility of 
participation in joined research projects.  
-  Providing assistance for the graduates’ professional insertion and their information on job vacancies in the 
educational system.  
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- Along with the constant support of the university and according to the approval of the Board, over the 
duration of the agreement, the University can promote the school as a permanent partner on its website or the 
school may promote the University on its website.  
- Regarding graduates’ and students’ employability in the institution, providing data on their professional 
route.  
- During the internship, participants comply with internal regulations, with the rules of safety and health at 
work that have been acquired the by the partner's representatives, too, before the start of the internship.  
Other provisions:  
- The objectives and activities of the present partnership agreement may be supplemented along the way, 
with the consent of both parties.  
- The present partnership agreement represents the general framework based on which collaboration 
contracts will be signed for specific activities. 
- From the University, the contact person responsible for running the agreement is ... and from the 
institution, the contact person responsible for running the agreement is...  
- This partnership agreement is signed for a period of 4 years, starting from the date of signing and recording 
the document. Termination requests must be made in writing and sent to the other party at least six months 
before the expiry date of the agreement and at least 15 days before the date of termination.  
- This partnership agreement was drafted in three (3) original copies, 
 
The main conclusions for the idea of teachers’ increased professionalization in pre-school and primary 
school are:  
- to try to form good quality teachers for educating others without explicitly and prioritarily developing their skills 
of building and managing the socio-emotional and artistic dimensions of children and students, as well as teachers’ 
socio-professional self-management skills to stay permanently „anchored” in the cultural and socio-economical 
dynamics of present days is like swimming without water;  
- the teacher’s new mental software should neither ignore the past "teacher as apostle of the community", nor remain 
trapped in it, but must have as a the reference balance between the spirit of conservation and "chemistry" of 
innovation as  education’s response mechanism to nowadays challenges and for the integration of the new values in 
reshaping teachers’ professional identity; 
- the most common finding, appearing in all focus groups, refers to the difficulties faced by students due to "rupture" 
/ discontinuity in curriculum content in the upper secondary school (Grammar, History, Geography, Music, 
Drawing, etc.) on the level of assimilation of the didactics of teaching them in preschool and primary school. 
Professors estimates that it takes a semester for students to recover, at a satisfactory level, the ”gaps” and ”gray 
areas” of knowledge;  
- very close to the previous finding is the one concerning the risk of selection / admission to universities without 
resorting to vocational tests (artistic, physical, medical), because such capabilities are absolutely necessary for the 
implementation of effective instructional strategies, either for performance or for recovery/compensation of 
students’ instructional or educational lagging;  
- under the conditions of students’ and parents’ clear de-motivation to for education, the focus of the educational 
strategies on socio-emotional development is the most plausible hypothesis for all categories of participants in the 
three focus groups; 
- the socio-emotional dimension of professional competence is set among the pedagogical determinants of a 
successful career, along with cognitive, emotional - motivational and attitudinal - behavioral aspects, resulting bio-
psycho-socio-cultural structure, with high complexity, organization and specificity, structure able of self-regulation 
and contributing to the individual’s socio-professional achievements. 
- among the notable results of the two programs (the consortium and the summer school), we mention the 
development of certain transversal skills, which have generic descriptors, such as autonomy and responsibility; 
socio-emotional interaction; personal and professional development and they materialize in sets of skills – 
teamwork abilities, communication through the artistic language, problem solving abilities, decision making 
abilities, etc. These skills are cross – curricular in nature and transcend a specific area or study programme and they 
are necessary for personal and professional success;  
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- a professional management would lead to administrative - educational self-regulation within the consortium, as the 
provisions of the constitution state that the parties involved are  empowered, which is a guarantee that human 
resources (teachers, mentors, managers) and their material resources (classes with their facilities, offices and 
laboratories, research centers etc.) as well as the mechanisms put into operation (teacher mobility, exchange of good 
practices, certification and administrative and financial arrangements, compatibility of timetables, etc.) will lead to 
an increased professionalization of the beneficiaries;  
- the consortium may be the foundation of an optimal development both on the vertical axis (strategic planning in 
the number of classes / groups of pupils / students, teachers or specialists, the need for teachers in a region or 
nationwide for a 5-10 year period, etc) and on the horizontal axis (compatiblizing the curricular documents, 
coordinated implementation of certain exchanges / regulations set by the ministry through educational / teacher 
training policies, promotion of joint educational projects, etc.).  
In the context of current regulations and constraints, increased professionalization of 
teachers can be achieved by the coordinated action of the central structures (we should not forget that education was, 
is and will be a national issue) and of the local ones (univesrsities, school inspectorates, schools, research centers).  
The projects we have presented give us hope that a common approach of university and pre-university 
institutions, and the involvement of civil society structures whose purpose is education are the solid foundation of 
teacher training. 
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